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High levels of emotional intelligence, low levels of stress and high empathetic tendencies are successful 
counselor training propellers. However, ostensibly, relationships between such variables among counselor 
trainees are underexplored. Thus, this study evaluated such relationships with a cross-sectional, 
correlational design. A questionnaire made of the Trait Emotional Intelligence Questionnaire, the 
Perceived Stress Scale, and the Interpersonal Reactivity Index collected data from 92 respondents. The 
study employed means and standard deviations, t-test, Pearson’s correlation, and multiple linear 
regression to analyze the data set. The means and standard deviations analysis revealed that counselor 
trainees had high levels of emotional intelligence, moderate stress and high empathy levels. Also, the t-test 
analysis revealed a not statistically significant difference in their gender, age and years of training 
concerning the evaluated variables. Additionally, Pearson’s correlation showed that emotional intelligence 
and empathy levels correlated positively, a moderate negative correlation existed between emotional 
intelligence and stress levels, and a weak negative correlation existed between stress and empathy. Finally, 
the multiple linear regression revealed that emotional intelligence and stress levels jointly predicted 
empathy. These findings suggest that counselor trainees with high emotional intelligence levels will have 
lower stress levels and higher empathetic dispositions. Thus, there is a need for counselor educators to use 
awareness creation, curriculum infused with emotional intelligence activities, and stress management 
workshops to assist counselor trainees in demonstrating higher emotional intelligence levels and stress 
resilience and coping mechanisms to enrich their empathetic tendencies.          
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1. Introduction 

The training stage of counselors is a professional-budding stage that requires them to identify their 
personal and developmental needs. The training poses a personal and professional risk with 
attendant emotional turmoil and excitement (Sawatzky et al., 1994). Traditionally, counselors are 
vulnerable to elevated stress. Such stress negatively impacts their personal and professional 
functioning (Richardson et al., 2018).  

Gutierrez et al. (2017) asserted that lower stress levels were associated with higher emotional 
intelligence and affective and cognitive empathy among counselor trainees. Thus, an expectation is 
that counselor trainees must be less stressed with adequate emotional intelligence levels to make 
them more empathic in practicum and general functioning (Hodges, 2016; McLeod, 2010). 
Nonetheless, in Africa, Ghana and at the University of Education, Winneba, seemingly, factual 
studies into the levels and associations of emotional intelligence, stress, and empathy among 
counselor trainees are implicit. It is unclear how these variables relate among themselves to 
contribute to the molding of a competent counselor in a graduate school. Thus, there is a need to 
assess the correlation between emotional intelligence, stress and empathy among counselor 
trainees at the University of Education, Winneba.  
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1.1. Stress  

Stress is a fact of life that assist people in protecting themselves from immediate physical danger 
(Greenberg, 2016). Stress influences depression and the risk of physiological diseases (Cohen & 
Janicki-Deverts, 2012). To Baqutayan et al. (2018), stress is neither good nor bad. Thus, 
postgraduate students are inevitably prone to stress in their daily endeavors. However, the 
challenge of stress is identifying the source of the stressors and handling them intelligently to 
reduce them. Myers et al. (2012) asserted that stress harms academic performance, clinical skills, 
and personal well-being. Sleep hygiene, emotion regulation and adequate social support are 
factors in managing stress among psychology graduate students (Myers et al., 2012).  

Hodges (2016) mentioned that counselor educators and fellow graduate students provide more 
stress to counselor trainees. Thus, counselor educators and graduate students are a source of 
burnout to the trainees than the counselees that the trainees help in practicum. Unequivocally, 
Hodges (2016) further stated from experience that counselors, counselor trainees and other mental 
health professionals who are often stressed feel reluctant to seek counseling services. The 
researcher, therefore, admonished future professional counselors to use graduate school as the 
optimal time and place to address their mental health. And, most importantly, to understand their 
issues and work to improve them.  

1.2. Emotional Intelligence  

Thoughts and emotions guide environmental interactions. The preceding emotions of such 
interactions manifest as emotional intelligence (Goleman, 2009). Emotional intelligence is a human 
ability to combine competencies and skills to enhance cognitive abilities that lead to the 
understanding and management of self and others in relationships (Hajibabaee et al., 2018; Joshith, 
2012). Inherently, perceiving, utilizing and managing emotions is essential to everyday practice for 
people in different careers and training (Goleman, 2009; Ravikumar et al., 2017). Counseling as a 
career is not an exception to the claim of Ravikumar et al. (2017) and Goleman (2009). High 
emotional intelligence among counselors and trainees has created a working alliance between 
supervisors and supervisees (Cooper & Ng, 2009). Also, counselors who reported higher 
Emotional Intelligence achieved better counseling outcomes and improved counselor-counselee 
relationships (Kaplowitz et al., 2011). Generally, Cazan and Năstasă (2015) indicated that students 
with higher levels of emotional intelligence had less stress, anxiety, and depression and higher 
levels of satisfaction with life (Cazan & Năstasă, 2015). 

For counselors to respond to and regulate the feelings and emotions of their clients, they need a 
self-exploration of their emotional patterns (McLeod, 2010). Emotional intelligence is a 
fundamental counseling skill and a personality variable that builds quality relationships (Cooper 
& Ng, 2009; Gutierrez et al., 2017). Clemons (2017) indicated that adequate studies established that 
emotional intelligence contributes significantly to self-efficacy. High emotional intelligence levels 
among counselors lead to a successful counseling outcome. Also, higher emotional intelligence 
levels decrease burnout in counselor trainees. Mustaffa et al. (2013) identified three elements in a 
counseling service that counselors and counselor trainees must not ignore. They are emotional 
intelligence, skills competency and counselor quality improvement. According to them, among the 
three elements, emotional intelligence is the most imperative in assessing the self-effectiveness of 
the helper.  

1.3. Empathy  

The emergence of counseling and psychotherapy gave popularity to the subject of empathy. 
Empathy is a cognitive and emotional capacity to genuinely and accurately understand, reflect, 
feel and value a related person’s situation and concern (Bernstein et al., 2008; Davis, 1980; 
Ioannidou & Konstantikaki, 2008; Keeran, 2012). Empathy contributes to positive relationships in 
all areas of life (Keeran, 2012). It makes people feel part of a community. With empathy, people 
accept people unconditionally. Empathy is a core technique in a counseling hub that predicts self-
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efficacy (Karaman et al., 2018). It is an ingredient for a successful counselor-client interaction. As a 
countenance of deeper emotions, empathy provides a haven through a listening ear (Cochran & 
Cochran, 2015). Counseling training obligates counselor trainees to display empathy while 
establishing appropriate boundaries with clients, especially in practicum (Hodges, 2016). A belief 
is that counselor trainees are supposed to be more empathic than their academic peers in other 
disciplines.  

Nonetheless, Bloom et al. (2018) established that counselor trainees are not more or less 
concerned than their academic peers in other disciplines. However, Gutierrez et al. (2017) viewed 
counselor trainees as people with adequate levels of empathy. Empathic skill is a therapeutic 
enhancement skill that a counselor acquires in training (Cochran & Cochran, 2015). Bloom et al. 
(2018) proposed a comprehensive counselor education program to develop empathy among 
counselor trainees. Empathy is an essential principle of a therapeutic alliance (Thorne, 2003). It is a 
powerful healing agent for both the giver and the receiver. Empathic tendencies allow a counselor 
to enter a client’s perceptual world like their own. As counselors try to feel their clients’ sufferings 
and express them through bodily sensations, they develop empathy for the clients (Leonard et al., 
2018).  

1.4. Purpose of Study  

This study, therefore, examines the correlation between emotional intelligence, stress, and 
empathy among counselor trainees at the University of Education, Winneba. We conceptualized 
that emotional intelligence levels, stress and empathy levels significantly relate. We also postulated 
that emotional intelligence and stress levels significantly predict empathetic tendencies. Thus, we 
proposed a conceptual model, Figure 1, to examine the correlation.  

Figure 1 
Conceptual Model of Relationships among Emotional Intelligence, Stress and Empathy  

  
Note: Emotional intelligence and stress levels would predict empathy. 

The following questions thus guided the study: (a) What are the levels of emotional intelligence, 
stress and empathy among counselor trainees? (b) What differences exist among emotional 
intelligence, stress levels and empathy levels according to gender, age, and years in a study of 
counselor trainees? (c) What level of correlation exists among the emotional intelligence, stress and 
empathy of counselor trainees? (d) Would counselor trainees' emotional intelligence and stress 
levels predict their empathy levels?  

The outcome of this study shall contribute to counseling and counselor education literature. The 
study will also inform counselor trainees, educators and policy stakeholders about counselor 
trainees' emotional intelligence, stress and empathy levels. It will also guide stakeholders on the 
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roles and the effects of stress and emotional intelligence in counselor education. Furthermore, it 
would make counselor trainees aware that graduate school is the optimal place and time to begin 
addressing their mental health issues. That will ensure that whatever personal concerns do not 
impact their counseling work. It will finally spark a healthy and scholarly debate among trainees, 
educators, faculty members, curriculum developers, policymakers and counseling practice 
regulators on whether there is a need for emotional intelligence and stress management training in 
postgraduate-level counseling training in Ghana.  

2. Method 

We used a cross-sectional, correlational study design in this study to use single-point data to 
determine the relationships among the study variables without establishing a causal connection 
(Creswell & Creswell, 2018).  

2.1. Population and Sample  

Two groups of masters-level counselor trainees study at the University of Education, Winneba, 
Ghana. They are the regular Master of Philosophy counselor trainees and the sandwich mode 
Master of Education counselor trainees. Considering a variation in their characteristics, we chose 
the masters-level counselor trainees as our population. Also, desiring detailed information from 
most masters-level counselor trainees in the sandwich program, we employed a census survey for 
this study. However, the participation was voluntary. A total of 101 counselor trainees out of a 
total population of 153 who are studying for the 2021/2022 academic year on sandwich mode 
responded to the study instruments. The sandwich mode of education at the University of 
Education, Winneba, is a system where students come to campus to study during vacation periods 
of the regular full-time study sessions. Thus, sandwich sessions commence when the full-time 
study sessions are on vacation. Nine of the packs of questionnaires that they responded to were 
incomplete. Thus, the completed responses to the study instruments were 92.  

Of the respondents, 62% identified themselves as women, and the remaining 38% as men. Also, 
73% of respondents indicated they were 35 years and above. A section, 27% of them responded 
that they were below 35 years. For marital status, 64% of respondents identified as married, and 
36% identified as single. Accordingly, 53% of respondents were in year one of their training 
studies. The data also revealed that 47% of the respondents were in year two of their training 
studies. Invariably, 87% of respondents identified as employed. Additionally, 13% of respondents 
identified as unemployed.  

2.2. Instruments  

We used a questionnaire to collect demographic data from the counselor trainees. Aside, we used 
the Perceived Stress Scale (Cohen et al., 1983). Additionally, we used the Interpersonal Reactivity 
Index (Davis, 1980). Finally, we use the Trait Emotional Intelligence Questionnaire–Short Form 
(Petrides, 2009) to gather information about the counselor trainees. We excluded sensitivity such as 
ethnicity, political affiliation, and disability status from the demographic items and made experts 
review them for readability, clarity and comprehensiveness.  

We employed a pretest to localize the language of the questionnaire and ensure its quality and 
ability to collect the desired data in the survey in a Ghanaian environment, particularly among the 
counselor trainees. The pretest was beneficial because it allowed the population to aid in 
establishing a quality questionnaire. It also gathered information about the counselor trainees’ 
understanding, encounters, and response latency. The outcome of the pretest in this study 
indicated that the Perceived Stress Scale, the Interpersonal Reactivity Index, and Trait Emotional 
Intelligence Questionnaire–Short Form were acceptable for the study. The Cronbach alpha of the 
Perceived Stress Scale was .70. That of the Interpersonal Reactivity Index was .74, and the Trait 
Emotional Intelligence Questionnaire–Short Form was .81.  
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2.3. Data Collection  

We used two methods to administer questionnaires; the personally administered questionnaire 
and the collective administration methods. We obtained official permission from the school of 
graduate studies and the head of the counseling psychology department. We contacted 
respondents, established rapport and served them with informed consent forms. A week after we 
had conducted the pretest, we administered the instruments to respondents during their captive 
moments when assembled in one place. We gave the respondents 30 minutes to complete and 
return all the questionnaires. We administered the questionnaires at the Faculty of Educational 
Studies, University of Education, Winneba, face-to-face to the respondents whiles adhering strictly 
to the Covid-19 prevention protocols at gatherings. We assured them of confidentiality. We also 
established anonymity by informing them not to indicate their names or any form of initials on any 
packs or a questionnaire. Most of the respondents completed and returned the questionnaire pack 
within 25 minutes.  

2.4. Data Analysis  

We employed Microsoft Excel 2006 and Addinsoft XLSTAT 2022.5.2 to organize, collate and 
analyze the data collected. Specifically, using Microsoft Excel 2006, we employed means and 
standard deviations to evaluate the levels of emotional intelligence, stress and empathy among 
counselor trainees. Using the Addinsoft XLSTAT 2022.5.2, we also conducted a t-test to analyze the 
differences between counselor trainees’ levels of emotional intelligence, stress and empathy 
according to gender, age and study years. Additionally, we performed a Pearson’s correlation 
analysis to assess the correlation between emotional intelligence, stress and empathy. Lastly, we 
used multiple linear regression analysis to recognize emotional intelligence and stress as 
predictors of the third variable, empathy.  

3. Results  

The dynamics of the analysis are rooted in the objectives of the study. Therefore, the findings are 
in the framework of the research questions.  

3.1. Levels of Emotional Intelligence, Stress and Empathy  

The study sought to find the levels of emotional intelligence, stress and empathy among counselor 
trainees. The summary statistics concerning the variables studied concerning research question 
one are in Table 1. Table 1 presents the summary statistics, Cronbach Alpha, and independent 
samples t-test on levels of emotional intelligence, stress and empathy using the TEIQue-SF, PSS, 
and IRI.  

As shown in Table 1, the descriptive analysis of the TEIQue-SF showed that the mean total score 
obtained was (M = 150.79, SD = 21.09). The Cronbach alpha value was .81. The mean total score of 
the TEIQue-SF was high, indicating that respondents had high levels of emotional intelligence. 
Also, the descriptive analysis of PSS showed that the mean total score obtained was (M = 16.26,  
SD = 5.80). The Cronbach Alpha value was .70. The mean total score of the PSS fell within the 
moderate stress score range. Thus, counselor trainees were moderately perceived stressed. 
Furthermore, the descriptive analysis of the IRI showed a mean total score of (M = 90.62,  
SD = 13.73). The Cronbach Alpha value obtained was .74. The mean total score obtained reflected 
high levels of perceptions of empathy among counselor trainees.  
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Table 1 
Descriptive Statistics of the Study Variables  
Variables   TEIQue-SF  PSS  IRI  

 N M SD M SD M SD 
  

Number of trainees  92 ͒  150.79  21.09  16.26  5.80  90.62  13.73  
 .81*  .70*  .74*  

Gender  
Men  
Women  

35  152.46  24.93  14.80  5.85  91.51  10.27  
57  149.77  18.50  17.16  5.64  90.07  15.54  

 .58˟  .06˟  .59˟  
Age  

Below 35 years  
35 years & above  

25  151.20  23.76  16.52  5.11  92.52  13.79  
67  150.64  20.19  16.16  6.07  89.91  13.74  

 .91˟  .80˟  .42˟  
Years in training  

Year 1  
Year 2  

49  150.22  23.17  16.63  5.92  89.33  14.34  
43  151.44  18.68  15.84  5.71  92.09  11.01  

 .78˟  .51˟  .34˟  
Note. TEIQue-SF = Trait Emotional Intelligence Questionnaire – Short Form; PSS = Perceived Stress Scale; IRI = 
Interpersonal Reactivity Index; * Cronbach’s alpha; ˟ two-tailed p, ͒ Nine out of the 101 questionnaires returned were 
incomplete. 

3.2. Differences in the Levels of Emotional Intelligence, Stress and Empathy  

The study predicted a significant difference between demographics (gender, age, and years in the 
study) and levels of emotional intelligence, stress, and empathy. The results in Table 1 indicated 
that the mean total score obtained by counselor trainees responding as men (M = 152.46, SD = 
24.93) was higher than that of counselor trainees as women (M = 149.77, SD = 18.50). Independent-
sample t-test results revealed no significant difference between men and women counselor trainees 
(p = .58).  

Similarly, the men’s mean total scores (M = 91.51, SD = 10.27) in the IRI were higher than the 
women’s mean scores (M = 90.07, SD = 15.54). Independent samples t-test indicated no significant 
difference between men’s and women’s scores (p = .59). Moreover, the descriptive statistics on 
stress among counselor trainees revealed that women’s mean total scores (M = 17.16, SD = 5.64) 
were higher than men’s mean scores (M = 14.80, SD = 5.85). Independent samples t-test indicated 
in Table 1 showed no significant difference between men’s and women’s mean total scores (p = 
.06).  

The study also analyzed the age differences concerning TEIQue-SF, PSS, and IRI. The 
descriptive statistics obtained on TEIQue-SF, as presented in Table 9, indicated that the mean total 
score obtained by counselor trainees below the age of 35 years (M = 151.20, SD = 23.76) was higher 
than that of counselor trainees with age 35 years and above (M = 150.64, SD = 20.19). Independent 
samples t-test revealed no significant difference between counselor trainees below the age of 35 
years and counselor trainees 35 years and above (p = .91). Moreover, the counselor trainees below 
the age of 35 mean total scores in the PSS (M = 16.52, SD = 5.11) were higher than that of counselor 
trainees aged 35 years and above (M = 16.16, SD = 6.07). Independent samples t-test showed no 
significant difference between counselor trainees below the age of 35 years and counselor trainees 
that were 35 years and above scores (p = .80).  

Similarly, the mean total score obtained by counselor trainees below the age of 35 for IRI (M = 
92.52, SD = 13.79) was higher than the mean total score obtained by those 35 years and above (M = 
89.91, SD = 13.74). The independent samples t-test showed no significant difference between scores 
of counselor trainees below the age of 35 and scores of those aged 35 years and above (p = .42).  

Invariably, the study analyzed differences in years in the training (academic experiences) 
concerning TEIQue-SF, PSS, and IRI. The descriptive statistics on TEIQue-SF showed that the mean 
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total score obtained by counselor trainees in year two of the training (M = 151.44, SD = 18.68) was 
higher than that of counselor trainees in year one (M = 150.22, SD = 23.17). The independent 
samples t-test (p = .78) showed no significant difference between counselor trainees in year two of 
the training and those in year one. On PSS, the descriptive statistics showed that the mean total 
score for counselor trainees in year one (M = 16.63, SD = 5.92) was higher than that of counselor 
trainees in year two (M = 15.84, SD = 5.71). Also, the independent samples t-test (p = .51) indicated 
no statistically significant difference between counselor trainees in year one and those in year two.  

As shown in Table 1, the study further identified that the mean total score obtained by 
counselor trainees in year two in the IRI (M = 92.09, SD = 11.01) was higher than that of counselor 
trainees in year one (M = 89.33, SD = 14.34). Additionally, t-test showed no significant difference 
between counselor trainees in year two and those in year one (p = .34).  

3.3. Correlation between the Levels of Emotional Intelligence, Stress, and Empathy  

The study employed Pearson’s correlation tests to identify the correlation between counselor 
trainees’ emotional intelligence, stress, and empathy. The results of the tests are in Table 2. The 
values obtained from Pearson’s correlation tests in Table 2 indicated that the TEIQue-SF and the 
PSS score showed a moderate negative correlation (r = -.41, p < .0001). Similarly, the sub-analyses 
according to demographics showed that concerning gender, there was a moderate negative 
correlation between TEIQue-SF score and PSS (men [r = -.31, p = .071], women [r = -.5, p < .0001]). 
Also, concerning age (counselor trainees below 35 years [r = -.46, p =.020], counselor trainees 35 
years and above [r = -.40, p = .001]), the sub-analysis showed a moderate negative correlation 
between TEIQue-SF score and PSS score. Similarly, the sub-analysis of the TEIQue-SF score and 
PSS score for years in training indicated a moderate negative correlation (year one [r = -.41, p = 
.003], year two [r = -.42, p = .006]).  

Also, a moderate positive correlation existed between the TEIQue-SF and IRI values (r = .38, p < 
.001). In the sub-analyses comprising gender, a strong positive correlation existed between 
TEIQue-SF and IRI concerning men counselor trainees (r =.57, p < .001). With women counselor 
trainees, a moderate positive correlation existed (r = .31, p = .018). Considering age, the TEIQue-SF 
and IRI showed a moderate positive correlation (counselor trainees below 35 years [r = .42, p = 
.035], counselor trainees 35 years and above [r = .37, p = .002]). Similarly, the TEIQue-SF and IRI 
summary scores showed a moderate positive correlation for years in the training (year one [r = .38, 
p = .007], year two [r = .39, p = .010]). The summary scores of the analysis showed that PSS and IRI 
were not statistically correlated (r = -.04, p = .728). In the sub-analyses comprising the gender, age 
and study-year level, correlations between the PSS and the IRI were similar to the scores obtained 
for all counselor trainees.  

Table 2 
Pearson’s Correlation Coefficients of the Study Variables (n = 92)  
Variable TEIQue-SF & PSS  TEIQue-SF & IRI  PSS & IRI   

 r p-value r² r  p-value r² r  p-value r²  

All trainees   −.41  <.0001 .170  .38  <.001  .147 −.04  .728  .001  
Gender  
 Men −.31 .071  .096  .57  <.001 .328  −.03 .857 .001 

Women  −.50  <.0001  .250  .31 .018 .097  −.03 .847  .001  
Age  
 Below 35years  −.46  .020  .214  .42  .035 .179  .12 .575  .014  

35years & above −.40  .001  .161  .37  .002 .135 −.09 .481  .008  
Years in training    
 One  −.41  .003  .169  .38  .007 .144  .05 .724  .003  

Two  −.42  .006  .173  .39  .010  .151  −.14   .381  .019  
Note. TEIQue-SF = Trait Emotional Intelligence Questionnaire – Short Form; PSS = Perceived Stress Scale; IRI = 
Interpersonal Reactivity Index. 

  



J. R. D. Adade et al. / Journal of Pedagogical Sociology and Psychology, 6(3), 64-78 71 

 

 

 

3.4. Emotional Intelligence and Stress as Predictors of Empathy  

The study used multiple linear regression analysis to test if emotional intelligence and stress 
significantly predicted empathy. The study fell on the simultaneous regression or the forced entry 
regression type. The results of the multiple linear regression analysis are in Table 3.  

Table 3 
Regression Model of the Predicting Variables (n =92)  

 b  SE β   R² Adjusted R² T Sig t 95% CI 

IRI (Constant) 41.47 12.76    3.25 .002** [16.1, 66.8] 
TEIQue-SF .29 .07 .44   4.17 <.0001*** [.151, .4] 
    .16  .15     
PSS .35 .25 .15    1.37 .173° [-.154, .8] 
Note. IRI = Interpersonal Reactivity Index; TEIQue-SF = Trait Emotional Intelligence Questionnaire – Short Form;  
PSS = Perceived Stress Scale; CI = confidence interval; Signification codes: 0 < *** < .001 < ** < .01 < * < .05 <. < .1 < ° < 1. 

 

The overall regression model involving emotional intelligence and stress to predict empathy 
was statistically significant (R² = .16, F (2, 89) = 8.76, p < .001). Given the p-value of the F statistic 
and the significance level of 5%, the information brought by emotional intelligence and stress is 
significantly better than what the mean (M) would indicate. Given the R², emotional intelligence 
and stress scores explained 16% (Adjusted R² = .15) of the variability of empathy. Preferably, the 
regression model was not a bad predictor of empathy scores. Furthermore, emotional intelligence 
(β = .44, t = 4.17, p <.001) explains the variability of empathy. Thus, emotional intelligence 
significantly predicted empathy scores. Comparably, stress (β = .15, t = 1.37, p <.01) did not explain 
the variability of empathy. Invariably, stress scores did not significantly predict empathy scores 
though they contributed to the prediction of empathy scores. Finally, Among the explanatory 
variables, emotional intelligence is the most influential. In summary, emotional intelligence 
emerged as a single predictor or projector of empathy. From the results in Table 3, counselor 
trainees’ emotional intelligence and stress successfully predicted their empathy scores since the 
regression model predicted 16% of empathy scores. Invariably, other factors would have also 
contributed to the untested prediction. However, regression analysis with stress as a single 
predictor to determine its added value to the R² value implies that the information brought by 
stress is not significantly better than what the mean would indicate.  

4. Discussion  

The study evaluated relationships among counselor trainees’ emotional intelligence, stress and 
empathy in a Ghanaian university. The results suggest that higher emotional intelligence relates to 
lower stress, higher emotional intelligence relates to higher empathy, and lower stress levels relate 
to higher empathic levels. This finding is consistent with the findings of Gutierrez et al. (2017), 
who asserted that higher emotional intelligence is associated with higher counselor empathy and 
higher emotional intelligence is related to lower stress. This study also made a unique finding that 
suggests that emotional intelligence and stress levels statistically predicted empathy levels among 
counselor trainees. 

Assessing the levels of emotional intelligence, stress and empathy among counselor trainees, 
the study ascertains that counselor trainees have high emotional intelligence, moderate stress level 
and high empathy scores. Though counselor trainees have high levels of emotional intelligence, 
the study did not allow them to report the factors that contributed to the high levels of emotional 
intelligence. However, the high levels of emotional intelligence could be from academic 
experiences since all counselor trainees already have first degrees. Notable in this study, counselor 
trainees in year two of the training report higher levels of emotional intelligence than those in year 
one. On the contrary, Barbash (2015) asserted that years of graduate training do not directly affect 
levels of emotional intelligence. Correspondingly, the finding on emotional intelligence levels is 
consistent with Lewis (2019) and Gutierrez et al. (2017). They also identified that, generally, 
counselor trainees reported high levels of emotional intelligence.  
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The findings on counselor trainees' stress levels vary from Kumary and Baker (2008), who 
found that counselor trainees reported unacceptable higher stress levels, with stressors such as 
academic, placements, and personal and professional development. The moderate-level stress 
scores reported by counselor trainees in this study may be because they manage their stress while 
practicing self-care, based on their undergraduate training in counseling. Myers et al. (2012) 
indicated that such students reported significant stress levels ranging from low to high. Invariably, 
studies and findings specifying counselor trainees' stress are not forthcoming because the nature of 
counseling assumes that the counselor has adequate self-care to help clients address their 
emotional, social and physical stressors. Thus, there would not be a need to find out the stress 
levels of counselor trainees. However, it is worthwhile to note that women counselor trainees 
reported higher levels of stress than men counselor trainees. This finding is inconsistent with 
Atindanbila and BanyenRejoice (2011), who identified an increase in male students' stressors than 
that of females. Also, counselor trainees in year one reported higher stress levels than their 
colleagues in year two. Atindanbila and BanyenRejoice (2011) asserted that students at lower levels 
at a university encounter higher stress than their counterparts at higher levels.  

The findings that counselor trainees reported high empathy levels allude that counselor trainees 
have knowledge, training and practice in the core counseling conditions. Knowing and practicing 
the core counseling conditions is mandatory in counselor training (Hodges, 2016). However, 
Bloom et al. (2018) asserted that there is nothing unique about counselor trainees' reported high 
levels of empathy since a study conducted could not differentiate between the counselor trainees' 
empathy levels and that of students from other academic and training disciplines. Additionally, 
male counselor trainees reported higher empathy than female counselor trainees. The findings are 
consistent with Sa et al. (2019) but contradict Park et al. (2015) assertion that women's emotional 
sensitivity negatively affects their empathy than that of men. Also, counselor trainees below 35 
years reported higher empathy than those 35 years and above. Sun et al. (2017) asserted that no 
clear correlation exists between age and empathy. However, Sommerlad et al. (2021) indicated that 
empathy grows with age. Finally, counselor trainees in year two reported higher empathy than 
trainees in year one. Derksen et al. (2021) asserted that empathy is an element of personal growth. 
Thus, with experience, trainees would improve their empathy levels.  

Statistically, there are nonsignificant differences in counselor trainees' gender, age and years in 
the training concerning emotional intelligence, stress and empathy. Although men counselor 
trainees report higher total emotional intelligence levels, the difference between genders is 
insignificant. Sharma and Sehrawat (2014) asserted that gender does not influence the emotional 
intelligence levels of an individual. As Doherty et al. (2013) confirmed the finding of this study that 
there is no significant difference between men and women students' emotional intelligence scores, 
Partido et al. (2021) also confirmed the results of this study that men have higher domain scores in 
emotional intelligence when compared to women. The finding may also be of a perception that 
society requires men in Sub-Saharan Africa, particularly Ghanaians, to suppress their emotions 
and endure discomfort. Nonetheless, Sánchez-Ruiz et al. (2010) asserted that men and women 
scored equally higher emotional intelligence levels.   

Similarly, the difference between genders concerning empathy and stress is not statistically 
significant. However, men counselor trainees report higher total empathy levels when compared 
to women. Conversely, as asserted by Park et al. (2015), it manifests in the findings of this study 
that women counselor trainees report higher stress levels when compared to men. Park et al. (2015) 
reiterated that women are biologically disposed to emotions that prone them to high empathy 
levels and sensitivity to stress. The finding on stress levels concerning gender is also consistent 
with Adasi et al. (2020). They asserted that the stressors of these women are psychosocial, 
academic, and health. They concluded that women use praying/meditating and self-distracting 
methods to cope with stress. The findings of this study may be due to unavoidable excessive 
multitasking since several women counselor trainees are married with children. They manage a 
home as an African mother, seeking further studies and working concurrently.  
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Though the differences between ages concerning emotional intelligence stress and empathy are 
not statistically significant, slight variations existed in the total levels reported. Counselor trainees 
below 35 years report higher emotional intelligence levels than counselor trainees 35 years and 
above. This finding is consistent with Fleming (2020), who indicated that older counseling students 
have low emotional intelligence levels than younger counseling students. The differences between 
ages concerning emotional intelligence levels are consistent with Sharma and Sehrawat (2014). 
Sharma and Sehrawat (2014) asserted that emotional intelligence levels and age do not have a 
relationship. Thus, age cannot predict the emotional intelligence levels of an individual. The 
finding’s consistency with others may indicate that counselor trainees below the age of 35 are 
mature and have adequate education and practical experience in counseling. However, the finding 
contradicts the general assertion (Palmer et al., 2005) that emotional intelligence increases with age.  

The differences between ages concerning stress levels are consistent with Cohen et al. (1983), 
and Saleh et al. (2017), that asserted that age does not significantly affect stress. This study found 
that counselor trainees below 35 years report higher stress levels than those aged 35 and above. 
The findings may factor into the perception that older people are more relaxed with stressful 
events than younger people. The differences between ages concerning empathy levels are not 
consistent with Richter and Kunzmann (2011), Sommerlad et al. (2021), and Sun et al. (2018), that 
identified that older people generally reported and expressed higher levels of empathy than those 
younger than their age. Thus, they concluded that empathy levels increased with age. Some factors 
that may have influenced the finding of this study on differences between ages concerning 
empathy levels are unknown. Subsequent studies may explore some of these factors.  

The difference between years in the training concerning emotional intelligence, stress and 
empathy is not statistically significant. The findings relating to the difference between years in 
training are consistent with Cavanagh and Cavanagh (2018), who suggested that a sustainable 
change at a behavioral level requires a structured program in addition to duration. Contrary, Nelis 
et al. (2009) asserted that controlled training on emotional intelligence does not necessarily increase 
the levels of emotional intelligence in the group. Invariably, the reported total levels of emotional 
intelligence among counselor trainees in year two of the training are higher. It may be due to 
learning experiences, exposure to counselees and use of adequate counseling skills in practicum.  

The not statistically significant difference between years in the training concerning empathy 
may be because participants reckon empathy as an inherent behavioral and psychological art that 
grows with years of impulsive experiences. Counselor trainees in year two obtained higher scores 
in empathy levels than counselor trainees in year one. It may profess that the mandatory core 
counseling conditions that equip counselors to function effectively grow with time, training, 
practice and experience.  

Concerning the finding of this study that the difference between years in the training 
concerning stress is not statistically significant, Mohamed and Baqutayan (2015) asserted that 
stress succumbs to numerous factors ranging from environmental to genetics. Concluding, the 
exploration of the cyclical evolution of stress is sceptical. Thus, in the assertion of Saleh et al. 
(2017), the dynamism of stress revolves mainly around self-efficacy and self-esteem. The findings 
also suggest that the counselor trainees in year one of training are more stressed than those in year 
two. It may be due to doles of numerous theoretical works in year one of the studies compared to 
practicum and thesis writing in year two of the program.  

In this study, emotional intelligence and empathy correlated positively. The finding is not novel 
and surprising since Petrides and Mavroveli (2018) indicated that empathy is a significant 
component of emotional intelligence. Hajibabaee et al. (2018) also asserted a positive correlation 
between emotional intelligence and empathy. However, Sa et al. (2019) indicated that a significant 
small but positive relationship existed between emotional intelligence and empathy.  

This study shows a moderate negative correlation between emotional intelligence and stress. 
The findings correspond with Jahanara (2014) that emotionally intelligent people deal better with 
environmental demands. The result is consistent with numerous studies (Baqutayan et al., 2018;  
Zarei et al., 2019) that indicated that emotional intelligence correlates negatively with stress. This 
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result may be because though counselor trainees have high emotional intelligence, theoretical, 
practicum and thesis-related stressors compounded with work, campus, and family life stressors 
may have bedeviled them.  

Concerning the relationship between stress and empathy, the findings of this study suggest a 
negative correlation. However, the correlation was weak. This result is inconsistent with previous 
findings (Gutierrez et al., 2017; Park et al., 2015) that found that empathy and stress are strongly 
negatively correlated. However, Wahjudi et al. (2019) found no significant correlation between 
stress and empathy levels. Wahjudi et al. (2019) were emphatic that though they did not find a 
significant correlation between stress and empathy levels, previous studies reported that some 
predicting variables of stress are factors in a decline in empathy levels.  

The present study also examined the prediction effect of emotional intelligence and stress on 
empathy. Findings indicate that emotional intelligence significantly predicts empathy. This finding 
infers that increases in counselor trainees' emotional intelligence levels will increase their empathy 
scores. This outcome is consistent with the assertion of Gutierrez et al. (2017) that emotional 
intelligence is significant in counselor trainees' empathy levels. The study also identified that 
emotional intelligence and stress will jointly predict empathy among graduate-level counselor 
trainees at the University of Education, Winneba, in Ghana. However, the study could not identify 
previous supportive or contradictory studies to this finding.  

5. Limitations  

Like any other study, this study limits itself to some factors. The instruments used are self-report 
standardized questionnaires. Since such tools have limitations, including dishonesty, they tend to 
exhibit social desirability bias. Though the study employed a survey to elicit a high response rate, 
it is limited to only the masters-level counselor trainees studying on sandwich mode due to 
logistical, time and financial constraints. An integrated population of undergraduate and graduate 
counselor trainees with various study modes at the university could have instigated some 
superrich contended findings since their sociodemographic statuses could have varied extensively. 
A significant limitation of this study is the small comparison group sample sizes in the t-test 
analysis. Comparatively, de Winter (2013) asserted that a paired t-test in a study with a small 
sample size is feasible. Also, a longitudinal study could have enriched the study findings with the 
dynamics of the construct throughout the study period of a counselor trainee. However, the study 
employed a cross-sectional design to gather the study information at one point in time. Finally, 
respondents from different universities nationwide could have broadened the findings and 
characterized the study within varied Ghanaian contexts.  

6. Recommendations  

Counselors, educators and trainees should view emotional intelligence as an emerging skill in 
modern counseling. Thus, it should be an integrated component in counselor training and post-
training workshops where applicable. Since the results of emotional intelligence training are not 
instantaneous, it should be a routine activity for the entire duration of training a counselor. 
Tailored emotional intelligence trainable skills and concepts could be valuable in counselor 
trainees’ wellness, mental health, and effectiveness in practicum. It could assist counselors, 
trainees and educators in peer supporting, overcoming practicum challenges and professional 
practice. Such skills and concepts could propel counselor trainees to manage their stresses and 
improve their empathetic relationships with clients and among themselves.  

It is eminent that counselor trainees should often perform an introspective self-assessment to 
identify their stressors, fatigue, and burnout. That is the appropriate means of consequentially 
dealing with them. Also, they must be proactive when prioritizing schedules relating to their 
academic, practicum, social and family life. Counselor trainees need to remind themselves that in 
caregiving, the caregiver may also need the help of a caregiver at a point in time. Thus, signs of 
despair should drive them to seek support from colleagues, educators and supervisors. The 
university counseling center does not serve only students from other departments but also 
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counselor trainees. Thus, they need to visit the counseling center for psychological help. 
Eminently, seeking mentorship reduces uncertainties, dysfunction, and underperformance.  

Counselor educators should inculcate policies for regulating stress in the framework of 
counselor training in universities. It will be a proponent for stress management programs for 
counselor trainees to assist them in relieving their stressors whiles they journey towards the care 
profession. Also, it will lead to organizing stress workshops, seminars, and stress reduction trips, 
such as excursions and sightseeing for counselor trainees.  

Reviewed literature suggests that varied training methods enhance empathic skills, though it 
may not originate from an individual’s predisposition to behave empathically. Thus, it is prudent 
for counselor educators to structure appropriate empathy training modules. Such training 
modules should inculcate behavioral, cognitive and affective mechanisms for change to enhance 
counselor trainees’ empathetic tendencies. Counselor trainees, particularly women, older 
counselor trainees above 35 years and fresh counselor trainees in year one, should adopt self-
training strategies to drive their self-motivation towards self-autonomy and empathetic drives. 
Counselor trainees must also resolve to manage their distress in practicum to enhance their self-
efficacy in counseling.  

The study findings indicate that demographic variables affect counselor trainees’ emotional 
intelligence levels, stress and empathy. And also, the relationships among those constructs. Thus, 
in shaping the constructs in counselor trainees, sociodemographic characteristics must be a 
prudential factor for consideration. As stated earlier, women, older counselor trainees above age 
35, and fresh counselor trainees in year one reported relatively lower mean scores. Thus, in 
supporting counselor trainees to improve and maintain very high emotional intelligence levels, 
women, older counselor trainees above age 35, and fresh counselor trainees are focal 
considerations. It is also imperative that the policies for regulating stress will be adequately geared 
towards women, young and fresh counselor trainees to aid them in developing resilience against 
stress. Based on the mean total scores obtained by the counselor trainees, women, young and new 
counselor trainees tend to be more stressed. Overtly, counselor trainees, particularly women, older 
counselor trainees above 35 years and fresh counselor trainees in year one, should adopt self-
training strategies to drive their self-motivation towards self-autonomy and empathetic drives. 
Counselor trainees must also resolve to manage their distress in practicum to enhance their self-
efficacy in counseling.  

The findings that a correlation exists between emotional stress and empathy, and jointly, 
emotional intelligence and stress levels predict empathy levels attest to the gap in counselor 
training that needs filling. Thus, counselor educators and researchers need to develop new theories 
to expand the tenets of counselor training. In this cadence, a systematic emphasis on a 
comprehensive wellness (physical, mental wellness and spiritual) program is a cadre to a 
universally sound counselor trainee.  

7. Conclusion  

This study explored the relationships between emotional intelligence, stress and empathy among 
counselor trainees. Its finding builds on existing knowledge that inspires future research into 
counselor trainees’ well-being and progress in training. The study findings also provide several 
implications that guide counselor trainees and educators in emerging challenges and approaches 
towards counselor training.  

The stress levels reported by counselor trainees propel an enquiry by counselor educators into 
the stressors that contribute to such stress levels. That can ensure a successful stress management 
construct aimed at developing stress resilience or coping mechanisms among counselor trainees. 
The findings also admonished counselor trainees to identify acceptable coping measures for their 
stresses. Considering the role of empathy in counseling, this study found that emotional 
intelligence scores positively correlate with and predict empathy scores. Thus, an indication is that 
training activities in the counseling curriculum could assist in addressing counselor trainees’ 
emotional intelligence. Furthermore, the novel finding that emotional intelligence, together with 
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stress, predicts empathy impels counselor educators to include in the curriculum a construct that 
trains counselor trainees on emotional intelligence, stress management and empathetic tendencies 
concurrently.  

8. Suggestions for Future Research  

Considering the limitation that this study has a small comparison group sample size, this study 
suggests that a future similar study with a similar sample size could consider other parametric or 
nonparametric analyses for the group comparison. Imperatively, research studies should consider 
all the cohorts of counselor trainees at the University of Education, Winneba or a particular 
university. Also, future research should consider respondents from different counselor training 
institutions in a replica study. Further, future research studies should consider using a 
multivariate statistical analysis technique to estimate the multiple and interrelated dependence 
between emotional intelligence, stress and empathy. Finally, studying how the three constructs 
may reflect the total well-being of counselor trainees could instigate a new academic and literary 
discourse.  

Author contributions: All authors have sufficiently contributed to the study, and agreed with the 
conclusions. 

Declaration of interest: No conflict of interest is declared by authors. 

Ethics declaration: The study does not require an Ethics Committee Approval per the regulations 
of the University of education, Winneba, Ghana. However, the study complies with the University 
of Education, Winneba (UEW) Research Ethics Policy and the UEW Policies for Postgraduate 
Students (UPPS). 

Funding: No funding was received for conducting this study. 

 

References 

Adasi, G. S., Amponsah, K. D., Mohammed, S. M., Yeboah, R., & Mintah, P. C. (2020). Gender differences in 
stressors and coping strategies among teacher education students at University of Ghana. Journal of 
Education and Learning, 9(2), 123–133. https://doi.org/10.5539/jel.v9n2p123  

Atindanbila, S., & BanyenRejoice, E. (2011). The types and incidence of stressors of students in the University 
of Ghana-Legon. Academic Leadership Journal, 9(4), Article 14.  

Baqutayan, S. M. S., Gul, M., & Ghafar, S. W. A. (2018). A study of gender differences on stress and 
emotional intelligence. Journal of Advanced Research in Social and Behavioural Sciences, 13(1), 54–65.  

Barbash, E. H. (2015). Emotional intelligence in professional psychology doctoral students: A cross sectional study 
[Unpublished doctoral dissertation]. Florida State University, Florida.  

Bernstein, D. A., Penner, L. A., Clarke-Stewart, A., & Roy, E. J. (2008). Psychology. Cengage Learning. 
Bloom, Z. D., McNeil, V. A., Flasch, P., & Sanders, F. (2018). A comparison of empathy and sympathy 

between counselors-in-training and their non-counseling academic peers. The Professional Counselor, 8(4), 
341–354. https://doi.org/10.15241/zdb.8.4.341  

Cavanagh, R. E. B., & Cavanagh, K. V. (2018). Leading change: Developing emotional, social, and cognitive 
competencies in managers during an MBA program. In K. V. Keefer, J. D. A. Parker, & D. H. Saklofske 
(Eds.), Emotional Intelligence in Education, The Springer Series on Human Exceptionality (pp. 403–426). 
Springer. https://doi.org/https://doi.org/10.1007/978-3-319-90633-1_15  

Cazan, A.-M., & Năstasă, L. E. (2015). Emotional intelligence, satisfaction with life and burnout among 
university students. Procedia - Social and Behavioral Sciences, 180, 1574–1578. 
https://doi.org/10.1016/j.sbspro.2015.02.309  

Clemons, L. P. (2017). The relationship between clinical experience, emotional intelligence and counselor self-efficacy 
with resilience as a moderator [Unpublished doctoral dissertation]. Arizona State University, Arizona.  

Cochran, J. L., & Cochran, N. H. (2015). The heart of counseling: Counseling skills through therapeutic 
relationships. Routledge. https://doi.org/10.4324/9781315884066  

Cohen, J. (1992). Quantitative methods in psychology: A power primer. Psychological Bulletin, 112, 155–159.  
Cohen, S., & Janicki-Deverts, D. (2012). Who’s stressed? Distributions of psychological stress in the United 

https://doi.org/10.5539/jel.v9n2p123
https://doi.org/10.15241/zdb.8.4.341
https://doi.org/https:/doi.org/10.1007/978-3-319-90633-1_15
https://doi.org/10.1016/j.sbspro.2015.02.309
https://doi.org/10.4324/9781315884066


J. R. D. Adade et al. / Journal of Pedagogical Sociology and Psychology, 6(3), 64-78 77 

 

 

 

States in probability samples from 1983, 2006, and 2009. Journal of Applied Social Psychology, 42(6), 1320–
1334. https://doi.org/10.1111/j.1559-1816.2012.00900.x  

Cohen, S., Kamarck, T., & Mermelstein, R. (1983). A global measure of perceived stress. Journal of Health and 
Social Behavior, 24(4), 385–396. http://www.jstor.org/stable/2136404  

Cooper, J. B., & Ng, K. (2009). Trait emotional intelligence and perceived supervisory working alliance of 
counseling trainees and their supervisors in agency settings. International Journal of Advanced Counselling, 
31, 145–157. https://doi.org/10.1007/s10447-009-9074-4  

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed methods approaches. 
Sage. 

Davis, M. H. (1980). A multidimensional approach to individual differences in empathy. JSAS Catalog of 
Selected Documents in Psychology, 10, 85–104. 

de Winter, J. C. F. (2013). Using the student’s t-test with extremely small sample sizes. Practical Assessment, 
Research and Evaluation, 18(10), 1–12. https://doi.org/10.7275/e4r6-dj05  

Derksen, F. A. W. M., Olde Hartman, T. C., Lagro-Janssen, A. L. M., & Kramer, A. W. M. (2021). Clinical 
empathy in GP-training: Experiences and needs among Dutch GP-trainees: Empathy as an element of 
personal growth. Patient Education and Counseling, 104(12), 3016–3022. 
https://doi.org/10.1016/j.pec.2021.03.030  

Doherty, E. M., Cronin, P. A., & Offiah, G. (2013). Emotional intelligence assessment in a graduate entry 
medical school curriculum. BMC Medical Education, 13, 38. https://doi.org/10.1186/1472-6920-13-38  

Fleming, M. (2020). The relationship between emotional intelligence and personality type in counselor education 
students [Unpublished doctoral dissertation]. University of New Orleans, New Orleans.  

Goleman, D. (2009). Emotional intelligence: Why it can matter more than IQ. Bloomsbury Publishing.  
Greenberg, M. (2016). The stress-proof brain: Master your emotional response to stress using mindfulness & 

neuroplasticity. New Harbinger Publications. 
Gutierrez, D., Mullen, P. R., & Fox, J. (2017). Exploring emotional intelligence among master’s-level 

counseling trainees. Counselor Education & Supervision, 56(1), 19-32. https://doi.org/10.1002/ceas.12057  
Hajibabaee, F., Farahani, M. A., Ameri, Z., Salehi, T., & Hosseini, F. (2018). The relationship between empathy 

and emotional intelligence among Iranian nursing students. 9, 239–243. 
https://doi.org/10.5116/ijme.5b83.e2a5  

Hodges, S. (2016). The counseling practicum and internship manual: A resource for graduate counseling students. 
Springer. 

Ioannidou, F., & Konstantikaki, V. (2008). Empathy and emotional intelligence : What is it really about ? 
International Journal of Caring Sciences, 1(3), 118–123.  

Jackson, S. L. (2009). Research methods and statistics: A critical thinking approach. Cengage Learning. 
Jahanara, M. (2014). The relationship of emotional intelligence, perceived stress, religious coping with 

psychological distress among Afghan students. International Journal of Educational and Pedagogical Sciences, 
8(9), 3170–3173. 

Joshith, V. P. (2012). Emotional intelligence as a tool for innovative teaching. I-Manager’s Journal on 
Educational Psychology, 5(4), 54–61. 

Kaplowitz, M. J., Safran, J. D., & Muran, C. J. (2011). Impact of therapist emotional intelligence on 
psychotherapy. The Journal of Nervous and Mental Disease, 199(2), 74-84. 
https://doi.org/10.1097/NMD.0b013e3182083efb  

Karaman, M. A., Kumaran, A. C., Haktanır, A., & Lenz, S. (2018). Predictors of counselor-in-training 
students’ general self-efficacy. Mediterranean Journal of Educational Research, 12(25), 136–149. 
https://doi.org/10.29329/mjer.2018.153.8  

Keeran, D. (2012). Learn empathy: Building skills for caring. College of Mental Health Counseling. 
Kumary, A., & Baker, M. (2008). Stresses reported by UK trainee counselling psychologists. Counselling 

Psychology Quarterly, 21(1), 19–28. https://doi.org/http://dx.doi.org/10.1080/09515070801895626  
Leonard, H. D., Campbell, K., & Gonzalez, V. M. (2018). The Relationships among clinician self-report of 

empathy, mindfulness, and therapeutic alliance. Springer Science+Business Media, 9, 1837–1844. 
https://doi.org/10.1007/s12671-018-0926-z  

Lewis, J. S. (2019). Does emotional intelligence moderate the effect of field work experience on counseling students’ 
group counseling self-efficacy [Unpublished doctoral dissertation]. Duquesne University, Pittsburgh.  

McLeod, J. (2010). The counsellor’s workbook: Developing a personal approach. Open University Press. 
Mohamed, S., & Baqutayan, S. (2015). Stress and coping mechanisms: A historical overview. Mediterranean 

Journal of Social Sciences, 6(2), 479–488. https://doi.org/10.5901/mjss.2015.v6n2s1p479  
Mustaffa, S., Nasir, Z., Aziz, R., & Mahmood, M. N. (2013). Emotional intelligence, Skills competency and 

https://doi.org/10.1111/j.1559-1816.2012.00900.x
http://www.jstor.org/stable/2136404
https://doi.org/10.1007/s10447-009-9074-4
https://doi.org/10.7275/e4r6-dj05
https://doi.org/10.1016/j.pec.2021.03.030
https://doi.org/10.1186/1472-6920-13-38
https://doi.org/10.1002/ceas.12057
https://doi.org/10.5116/ijme.5b83.e2a5
https://doi.org/10.1097/NMD.0b013e3182083efb
https://doi.org/10.29329/mjer.2018.153.8
https://doi.org/http:/dx.doi.org/10.1080/09515070801895626
https://doi.org/10.1007/s12671-018-0926-z
https://doi.org/10.5901/mjss.2015.v6n2s1p479


J. R. D. Adade et al. / Journal of Pedagogical Sociology and Psychology, 6(3), 64-78 78 

 

 

 

personal development among counseling teachers. Procedia - Social and Behavioral Sciences, 93(1995), 2219–
2223. https://doi.org/10.1016/j.sbspro.2013.10.191  

Myers, S. B., Sweeney, A. C., Popick, V., Wesley, K., Bordfeld, A., & Fingerhut, R. (2012). Self-care practices 
and perceived stress levels among psychology graduate students. Training and Education in Professional 
Psychology, 6(1), 55–66. https://doi.org/10.1037/a0026534  

Nelis, D., Quoidbach, J., Mikolajczak, M., & Hansenne, M. (2009). Increasing emotional intelligence: (How) is 
it possible? Personality and Individual Differences, 47(1), 36–41. https://doi.org/10.1016/j.paid.2009.01.046  

Pakenham, K. I., & Stafford-Brown, J. (2012). Stress in clinical psychology trainees: Current research status 
and future directions. Australian Psychologist, 47(3), 147–155. https://doi.org/10.1111/j.1742-
9544.2012.00070.x  

Palmer, B. R., Gignac, G., Manocha, R., & Stough, C. (2005). A psychometric evaluation of the Mayer-
Salovey-Caruso Emotional Intelligence Test Version 2.0. Intelligence, 33(3), 285–305. 
https://doi.org/10.1016/j.intell.2004.11.003  

Park, K. H., Kim, D. hee, Kim, S. K., Yi, Y. H., Jeong, J. H., Chae, J., Hwang, J., & Roh, H. (2015). The 
relationships between empathy, stress and social support among medical students. International Journal of 
Medical Education, 6, 103–108. https://doi.org/10.5116/ijme.55e6.0d44  

Partido, B. B., Stefanik, D., & Rashid, W. (2021). Relationship between emotional intelligence and 
professionalism among second-year dental students. Journal of Dental Education, 85(3), 411–417. 
https://doi.org/10.1002/jdd.12467  

Petrides, K. V. (2009). Psychometric properties of the trait emotional intelligence questionnaire (TEIQue). In J. D. A. 
Parker, D. H. Saklofske, & C. Stough (Eds.), Assessing Emotional Intelligence:Theory, Research, and 
Applications (pp. 85-101). Springer. https://doi.org/10.1007/978-0-387-88370-0  

Petrides, K. V., & Mavroveli, S. (2018). Theory and applications of trait emotional intelligence. The Journal of 
the Hellenic Psychological Society, 23(1), 24–36. https://doi.org/10.12681/psy_hps.23016  

Ravikumar, R., Rajoura, O. P., Sharma, R., & Bhatia, M. S. (2017). A study of emotional intelligence among 
postgraduate medical students in Delhi. Cureus, 9(1), 1–11. https://doi.org/10.7759/cureus.989  

Richardson, C. M. E., Trusty, W. T., & George, K. A. (2018). Trainee wellness: self-critical perfectionism, self-
compassion, depression, and burnout among doctoral trainees in psychology. Counselling Psychology 
Quarterly, 33(2), 187-198. https://doi.org/10.1080/09515070.2018.1509839  

Richter, D., & Kunzmann, U. (2011). Age differences in three facets of empathy: Performance-based 
evidence. Psychology and Aging, 26(1), 60–70. https://doi.org/10.1037/a0021138  

Sa, B., Ojeh, N., Majumder, M. A. A., Nunes, P., Williams, S., Rao, S. R., & Youssef, F. F. (2019). The 
relationship between self-esteem, emotional intelligence, and empathy among students from six health 
professional programs. Teaching and Learning in Medicine, 31(5), 536–543. 
https://doi.org/10.1080/10401334.2019.1607741  

Saleh, D., Camart, N., & Romo, L. (2017). Predictors of stress in college students. Frontiers in Psychology; Sec. 
Psychology for Clinical Settings, 8, 19. https://doi.org/https://doi.org/10.3389/fpsyg.2017.00019  

Sánchez-Ruiz, M. J., Pérez-González, J. C., & Petrides, K. V. (2010). Trait emotional intelligence profiles of 
students from different university faculties. Australian Journal of Psychology, 62(1), 51–57. 
https://doi.org/10.1080/00049530903312907  

Sawatzky, D. D., Jevne, R. F., & Clark, G. T. (1994). Becoming empowered: A study of counsellor 
development. Canadian Journal of Counsellin, 28(3), 177–192. 

Sharma, T., & Sehrawat, A. (2014). Emotional intelligence, leadership and conflict management. Lambert 
Academic Publishing. 

Sommerlad, A., Huntley, J., Livingston, G., Rankin, K. P., & Fancourt, D. (2021). Empathy and its 
associations with age and sociodemographic characteristics in a large UK population sample. PLoS ONE, 
16(9), 1–17. https://doi.org/10.1371/journal.pone.0257557  

Sun, B., Luo, Z., Zhang, W., Li, W., & Li, X. (2017). Age-related differences in affective and cognitive 
empathy: self-report and performance-based evidence. Aging, Neuropsychology, and Cognition, 25(5), 655–
672. https://doi.org/10.1080/13825585.2017.1360835  

Thorne, B. (2003). Carl Rogers. Sage. 
Wahjudi, J. W., Findyartini, A., & Kaligis, F. (2019). The relationship between empathy and stress: A cross-

sectional study among undergraduate medical students. Korean Journal of Medical Education, 31(3), 215–
226. https://doi.org/10.3946/kjme.2019.132  

Zarei, F., Akbarzadeh, I., & Khosravi, A. (2019). The relationship between emotional intelligence and stress, 
anxiety, and depression among Iranian students. International Journal of Health Studies, 5(3), 1–5. 
https://doi.org/10.22100/ijhs.v5i3.668  

https://doi.org/10.1016/j.sbspro.2013.10.191
https://doi.org/10.1037/a0026534
https://doi.org/10.1016/j.paid.2009.01.046
https://doi.org/10.1111/j.1742-9544.2012.00070.x
https://doi.org/10.1111/j.1742-9544.2012.00070.x
https://doi.org/10.1016/j.intell.2004.11.003
https://doi.org/10.5116/ijme.55e6.0d44
https://doi.org/10.1002/jdd.12467
https://doi.org/10.1007/978-0-387-88370-0
https://doi.org/10.12681/psy_hps.23016
https://doi.org/10.7759/cureus.989
https://doi.org/10.1080/09515070.2018.1509839
https://doi.org/10.1037/a0021138
https://doi.org/10.1080/10401334.2019.1607741
https://doi.org/https:/doi.org/10.3389/fpsyg.2017.00019
https://doi.org/10.1080/00049530903312907
https://doi.org/10.1371/journal.pone.0257557
https://doi.org/10.1080/13825585.2017.1360835
https://doi.org/10.3946/kjme.2019.132
https://doi.org/10.22100/ijhs.v5i3.668

